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FULL
LESSON

INTRODUCTORY LESSON
The Cost of War (1-2 days)

Standard: Benchmark: Indicator

Suggested Strategies/Lessons

History:

Core Activity

G. Analyze the causes and
consequences of the American
Civil War.

Students study a chart showing Civil War
deaths and answer questions about the
information.

Vocabulary
Civil War, casualties,
death, states, study
skills, chart reading

Find the entire lesson on the Web site:
http://www.educationworld.com/a lesson/OO
2/lp200S .shtml

Interdisciplinary Connection
Mathematics

Differentiated Learning

Enrichment Activity:
•

Have students review the two photos on Civil War medical conditions (Amputation being performed in a
hospital tent, Gettysburg, July 1863 field hospital after the battle, Savage Station, VA, 1862) and
answer the three questions provided.
http://www.cr.nps.gov/nr/twhp/wwwlps/lessons/69bentonville/69visuaI1.htm

Additiona//nformation:
•

Have students complete the worksheet on Civil War deaths as a class in small groups (with each group
answering only one or two questions each) Place the Dyer's Compendium (Union) Summary of Losses
by State chart on an overhead.

•

Casualty Pictograph - Students will use symbols to create a pictograph of casualties incurred during
the Civil War
http://www.proteacher.com/cgi
bin/outsidesite .cgi?external=http://www.education .com/common/resources/lp/mth/9804
207m .html&original=http://www.proteacher.com/0900S3 .shtml&title=Casualties%20Pictograph

Informal Assessment
Clearly marked assessment in the lesson.
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FULL
LESSON

"The Great Emancipator":
Abraham Lincoln's Rhetoric of Sectionalism
and Civil War (1 day)

Standard: Benchmark: Indicator

Suggested Strategies/Lessons

History:

Core Activity

G. Analyze the causes and
consequences of the American Civil
War:

Students analyze Lincoln's position on
slavery articulated in House Divided and the
enduring qualities of the Gettysburg
Address. Students also evaluate Lincoln's
position on sectionalism in his first inaugural
address, and compare and contrast
Lincoln's first inaugural address with his
second inaugural address.

10. Explain the course and
consequences of the Civil War
with emphasis on:
a.Contributions of key
individuals, including Abraham
Lincoln,

Vocabulary

emancipator,
sectionalism,
inaugural,
rhetoric,
popular sovereignty

Find the entire lesson on the Web site:
https:/Icourses .worldcampus. psu. edu/welco
me/spcom4 75/sa mple .shtml

Interdisciplinary Connections
Language Arts

Differentiated Learning
Enrichment Activity:

•

Creating a Flow Chart:
Students will view A Nation Divided- The American Civil War. After viewing the video the students will
define the following terms: (1) sectionalism (2) popular sovereignty (3) seceded. The Teacher will discuss
the statement "A house divided cannot stand."
a.

Students will understand that this quote of Lincoln's meant that "this government cannot endure
permanently half free and half slave." - "It will become all one thing or the other." The teacher will
discuss with students the term "sectionalism" and how it is incorporated into his quote.
Sectionalism - loyalty to a state or section rather than to the whole country.

b.

Discuss the term "popular sovereignty" voters in a new territory would decide for themselves
whether or not to allow slavery in the territory. Slaves, of course, could not vote.

Students will understand that in Lincoln's First Inaugural Address, March 4, 1861 he stated "In your hands
my dissatisfied fellow country-men, and not mine, is the momentous issue of civil war. ... we are not
enemies, but friends. We must not be enemies." Lincoln pleaded for harmony and insisted the Union could
not be dissolved. He hoped for a peaceful solution but was prepared to risk war rather than see the nation
permanently divided.
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•

South Carolina had seceded from the Union in December, 1860. Ten other Southern states followed its
example. Together they formed the Confederate States of America. All this happened before Lincoln
became president on March 4, 1861. How does the term "popular sovereignty" fit into his first inaugural
address? How does the term "seceded" fit into his first inaugural address?

•

Students will view "Episode Five- The Universe of Battle." This episode shows the Battle of Gettysburg,
the greatest battle ever fought in the Western Hemisphere. The episode closes with the dedication of a
new Union cemetery at Gettysburg, where Abraham Lincoln struggles to put into words what is
happening to his people. In his Second Inaugural Address Lincoln addresses the issues of binding the
nation's wounds, to care for those who fought in the battle, to strive for a lasting peace, "among
ourselves, and with all nations. After viewing videos and discussing terms, concepts, the teacher will
give an example of a "Flow Chart. See page 40 "Interactive Student Notebook"- History Alive
Teacher's Curriculum Institute. Flow charts help students show steps in a sequence. The students will
create a flow chart using butcher paper to chronicle how the events occurring from 1861 to 1864.

Additional Instruction:
•

Students will watch the above two videos and assist in the drawing of the Flow Chart. This is an
integrated activity which both groups will benefit from working together.

Additional Resources

Video:
• A Nation Divided - The American Civil War
http://su nsite .utk.edu/civil-war/

•

Civil War by Ken Burns - Episode Five - The Universe of Battle
http://sunsite .utk.edu/civil-w ar/w arweb.html

Informal Assessment
Teachers can create their own assessment based on the lesson content.
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FU LL
LESSON

The Battle of Antietam (2-3 days)

Standard: Benchmark: Indicator

Suggested Strategies/Lessons

Vocabulary

Core activities
History:
G. Analyze the causes and
consequences of the American
Civil War:
10: Explain the course and
consequences
of the Civil War with emphasis on:
a.

Contributions of key
individuals,
Including Abraham Lincoln

In this activity, students will analyze
primary historic sources relating to the
battle as well as maps of the battle. They
will make conclusions about the impact of
the battle on the North and South, as well
as investigate why the battle allowed
President Lincoln to announce and sign
the Emancipation Proclamation.

strategy,
correspondents

Find the entire lesson on the Web site:
http://www.pbs .org/civilwar/classroom/les
son antietam.html
Resources:
Civil War Battlefields Today.
http://www.mike lynaugh .comNirtuaICiv
iIWar/Today/choose .htm
Episode Three: Forever Free (1862)
chapter 8/44:04-1 :02:10) of The Civil
War series (Ken Burns), highly
recommended but not required. DPS
Media Services Department

Interdisciplinary Connections
Language Arts

Differentiated Learning
Enrichment Activity:

•

Eulogies - History Alive Interactive Notebook, page 38.
Teacher will share the following information with students:
The Battle of Antietam was the site of the battle that halted Robert E. Lee's first invasion of the North in
September 1862. This battle was the day in which most men lost their lives. At the end of the battle
2,108 Union soldiers were confirmed dead, and another 10,293 were missing. Confederate losses were
slightly less, with 10,318 men dead. This was the battle that allowed President Lincoln to sign the
Emancipation Proclamation because Lee was forced to withdraw across the Potomac into Virginia. The
battle proved to be a strategic victory for the North. For President Lincoln, this victory was the moment
he had been awaiting to issue a preliminary Emancipation Proclamation. This proclamation declared all
slaves residing within the territory of the Confederacy legally free persons as of January 1, 1863.
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•

Students will work in groups of two to gather information relating to the battle, make conclusions
about the impact of the battle on the North and South, as well as investigate why the battle
allowed President Lincoln to sign the Emancipation Proclamation.

•

Analyze why Lincoln did not free slaves in the Border States. Did the Proclamation really free the
slaves? (No, the 13th Amendment did). If the Proclamation did not free the slaves why is it so
significant? (It was an act of war to keep England out of the war. England could not aid the South
if the cause of war was now the Slavery issue. The South was fighting now to keep slavery and
the North wanted to free the slaves. If England entered the war, the North could lose.)

•

After gathering the information students will write a eulogy to the men who lost their lives at
Antietam. They will write an opinion on the Emancipation Proclamation. Support opinion with at
least five facts. Put information in a booklet entitled "Antietam."

Additional Instruction:

Students will read "Antietam" and "Robert E. Lee" - in their textbooks with the teacher and discuss the
battle.
Students will read and color General Robert E. Lee, Army of the Northern Virginia
http://www.sonofthesouth .net/leefoundation/About%20the%20General.htm

Informal Assessment

Teachers can create their own assessment based on the lesson content.
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FULL
LESSO

Choices and Commitments:
The Soldiers at Gettysburg (2-4 days)

Standard: Benchmark: Indicator

Suggested Strategies/Lesson

History:

Core Activity

G. Analyze the causes and
consequences of the American Civil
War:

Students trace the course of this Civil War
battle and consider the wrenching personal
choices that were made by soldiers on each
side.

10. Explain the course and
consequences of the Civil War with
emphasis on

Vocabulary

Confederate
States of
America, baUle
hardened,
campaign

Find the entire lesson on the Web site:
http://www .cr.nps.gov/nr/twhp/wwwlps/lessons/
44g ettys/44g ettys. htm

c. The Battle of Gettysburg.
Resources:
Civil War Battlefields Today.
http://www.mikelynaugh .comlVirtuaICiviIWar
/Tod ay/choose .htm

Interdisciplinary Connections
Language Arts

Differentiated Learning
Enrichment Activity:

Students will discuss: (1) why Gettysburg was called the turning point of the war (2) What President
Lincoln meant when he said that soldiers "gave their lives that the nation might live." (3) Discuss losses:
23,000 Union men were either killed, imprisoned, injured, or missing. Confederate losses were higher, with
28,000 casualties. The South lost nearly a third of its army. (4) How might life in the U.S. be different today
if the Civil War had never been fought?
a. Use a Venn Diagram: List in the overlapping circle ways the soldiers were alike. In the two other
circles list ways they were different.
(1) Sources: Play- Junior Scho/astic- Vol. 102 No.1 0 ISSN 0022-6688 January 3,2000
www.juniorscholastic.com
(2) Venn Diagram- American Nation Transparencies - Prentice Hall.
(3) Letters Home About Soldier Life-Primary Sources Teaching Kit- Civil War- Scholastic- Grades
4-8 by Karen Baicker Copyright 2003 ISBN: 0-590-37863-5 page 26.
(4) Koznarsky, 2L T, USAF, BSC - Anesthetics on the BaUlefield- American Nation
Interdisciplinary Connections- page 93.
b.

Students are to imagine they are newspaper reporters assigned to write an article after visiting a
Civil War field hospital after the Battle of Gettysburg. Include in the article the imagined
conversation with the soldier who fought in that battle. The article should be one page long, and
include the date, time, place of the interview.
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•

Students will research hospital facilities on the battlefield.

•

Hospitals and the Wounded: Clara Barton- page 27- found in Baicker, Karen
Primary Sources Teaching Kit- Civil War: Available at Quimby Warehouse. 2003

Additional Instruction:

•
(a)
(b)
(c)
(d)

Teacher will read "If You Had Lived At The Time of the Civil War" by Kay Moore - Scholastic Inc.
ISBN 0-590-45422-6
Who fought in the Northern army?
Who fought in the Southern army?
What was the Confederate Army like?
What was the Union Army like?

Students will write a letter home about something that has happened to them, after writing a rough draft.
The teacher will check before final writing.
Sources: "Letters Home"- History Grades 4-6 The Civil War: (The Milliken Publishing Co., 2003), Page 17.
Additional Resources
Web sites:

•

PBS - The Civil War
http://www.pbs.org/civilwar/war/gettsburgaddress.htm l

•

PBS - Going Places
http://www.pbs.org/wneUgoingplaceszlcivil war/h ilite l.htm l

•

PBS - Freedom A History of US - Gettysburg
http://www .pbs .org/wnet/historyofus/web06/segmentp.html

Informal Assessment
Teachers can create their own assessment based on the lesson content.
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FULL
LESSON

Taking a Stand in History, 1607-1865-Gettysburg:
Let's Communicate! (5 days)

Standard: Benchmark: Indicator

Suggested Strategies/Lessons

History:

Core Activity

G.
Analyze the causes and
consequences of the American Civil
War:

Students will study the different ways of
communicating on the Battlefield at
Gettysburg, the importance of using the
fastest communication possible, and
determine which communication method was
the best. Soldiers, choosing to use the fastest
and most accurate method of communication
available on the battlefield, took a stand that
they wanted to win the war in the quickest
possible way.

10.
Explain the course and
consequences of the Civil War with
emphasis on:
c.

The Battle of Gettysburg.

Vocabulary

Gettysburg,
Signal Corps,
telegraph,
military
musicians,
runners

Geography:
Find the entire lesson on the Web site:
D.
Explain reasons that people,
products and ideas move from place to
place and the effects of that movement
on geographic patterns:
3.
Explain how colonization,
westward expansion, immigration and
advances in transportation and
communication changed geographic
patterns in the United States.

http://www.dps .k12 .oh .us/academic/secsoc/a
mericanhistory/images/pdfs grade8/communi
cate .pdf
Interdisciplinary Connection
Science
Language Arts

Social Studies Skills and Methods:
C.
Present a position and support
it with evidence and citation of sources:
5.
Identify ways to manage conflict
within a group.

Differentiated Learning
Enrichment:

•

Ask students to research Civil War reenactment groups in their community. Invite a spokesperson
into the classroom to talk about a battle that they recreate. Then, assign students to write a written
critique of the historical accuracy of the presentation.

Additional Instruction:

•

Civil War Slang: Students explore some of the words and phrases used during the Civil War and their
mean ings http://www.proteacher. com/cg i-bin/outsid esite. cg i?external= http://www .ed ucato n
world.com/a lesson/lesson186.shtml
&original=http://www.proteacher.com/090053.shtml&title=Civil%20War%20Plans%20and20%Activi

Informal Assessment
Clearly marked assessment in the lesson.
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FU LL
LESSON

Taking a Stand in HistoryAbraham Lincoln and the Gettysburg Address (4 days)
Suggested Strategies/Lessons

Standard: Benchmark: Indicator

History:

Core Activity

G.
Analyze the causes and
consequences of the American Civil
War:

Students examine the Gettysburg Address to
identify President Lincoln's stand on the
status of the union after the Battle of
Gettysburg, the turning point of the Civil War.

10. Explain the course and
consequences of the Civil War
with emphasis on:

Find the entire lesson on the Web site:
http://www.dps.k12.oh.us/academic/secsoc/a
mericanhistory/images/pdfs grade8/gettysbur

a. Contributions of key individuals,
including Abraham Lincoln,
Robert E. Lee and Ulysses S.
Grant:

Interdisciplinary Connections

b. The Emancipation Proclamation.

Language Arts

Vocabulary

Nation,
Union,
Confederate,
slavery
Gettysburg,
Gettysburg
Address, Civil
War, decade,
century,
millennium,
lawyer, score

fLQQf

Math

Differentiated Learning
Enrichment Activity:
•

Have students read information from this Web page and write in their own words what happened at
the Battle of Gettysburg.
http://www.miliville. org/Workshops f/Sin iavCivil%20War/battles/cwbattles/wh acked/pa002.htm.

Additiona//nstruction:
•

Check on students' understanding of the Civil War material presented, by having them explain in
writing what they think are the reasons why each side fought in the war. What did the Union and the
Confederate governments hope to accomplish? Which states seceded from the Union and why?

Informal Assessment
Clearly marked assessment in the lesson.
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FULL
LESSON

The Fight for Equal Rights:
Black Soldiers in the Civil War (2-4 days)

Standard: Benchmark: Indicator

Suggested Strategies/Lessons

Citizenship Rights and Responsibilities:

Core Activity

B. Identify historical origins that
influenced the rights U.S. citizens have
today:

Recruitment of black soldiers was slow
until Frederick Douglass encouraged black
men to become soldiers to ensure
eventual full citizenship.

3. Evaluate the role of historical figures
and political bodies in furthering and
restricting the rights of individuals
including:
d. Frederick Douglass and the
abolitionist movement.

Vocabulary

emancipation,
border states,
secede,
discrimination,
Frederick
Douglass

Find the entire lesson on the Web site:
http://www.archives .gov/digital classroom
/Iessons/blacks in civil war/blacks in ci
vii war.html

History:

Interdisciplinary Connections

G. Analyze the causes and consequences
of the American Civil War:

Language Arts

9. Explain causes of the Civil War with
emphasis on:
e. The abolitionist movement and the
roles of Frederick Douglass and
John Brown.

Differentiated Learning
Enrichment Activity:

•

Interactive Lecture: Teacher will read the quote from Fredrick Douglass "Once let the black man get
upon his person the brass letters the US. Let him get an eagle on his button, and a musket on his
shoulder and bullets in his pocket, and there is no power on earth which can deny that he has earned
the right to citizenship." Have students write a one page paper on what this quote means to them.

•

Lowell altered the inscription on the Shaw Memorial that reads "Omnia Reliquit Servare Rem
Publicam" ("He leaves all behind to serve the Republic") to his epigraph "Relinquunt Omnia Servare
Rem Publicam" ("They give up everything to serve the Republic"). How is the inscription typical of
attitudes in 1897, when the memorial was dedicated? How is the epigraph, written in 1960, different,
and what does that say about Lowell's attitude toward these soldiers and his country?
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Additional Instruction:

•

Students will write a letter to President Abraham Lincoln explaining why they should be paid the
same amount as white soldiers. They will read and discuss letters in groups.

Informal Assessment
Teachers can create their own assessment based on the lesson content.
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Robert Gould Shaw and
the 54 th Massachusetts (2 days)

FULL
LE SSON

Standard: Benchmark: Indicator

Suggested Strategies/Lessons

Core Activity
People in Societies:
B. Analyze examples of interactions
between cultural groups and explain
the factors that contribute to
cooperation and conflict:
1. Describe and explain the social,
economic and political effects of:
a. Stereotyping and prejudice;

The 54th Massachusetts Regiment was created
in early 1863, consisting of black troops and led
by a white officer, Robert Gould Shaw, the son
of wealthy abolitionists. Shaw requested "the
honor" of the 54th to lead the Union charge
against Fort Wagner, in Charleston Harbor.
There, Shaw and many of his men were killed in
a failed attempt to capture the fort. In this
activity, students will read a letter by Shaw to
his wife after the Union raid at Darien, Georgia,
and then will draw conclusions about it.

Vocabulary

Abolitionist,
Robert
Gould Shaw

Find the entire lesson on the Web site:
http://www.pbs.org/civilwar/classroom/lesson s
haw.html

Resources:
Episode 5: The Universe of Batt/e, (chapter
8/59:54-1 :13:23) of The Civil War series
(Ken Burns), highly recommended but not
required. DPS Media Services Department

Interdisciplinary Connections
Language Arts

Differentiated Learning
Enrichment Activity:

• Forms of Poetry: Teacher will read from: African American Poetry- page 1. "African
American poetry has been a part of U.S. literary tradition for many centuries. When slave
ships began their transport of human cargo to North American shores, African American
poets were already publishing poetic works. Among the first of these poets were Jupiter
Hammon and Phillis Wheatley. Both of these poets focused on social, religious, and political
issues of the period. As the United States moved into the 19th century, the poetry of African
Americans began to reflect the anger, frustration, and bitterness they felt against the
injustices of slavery and racial discrimination. In essence, African American poetry
expresses the anxieties as well as the aspiration of African American today. For these
reasons, this poetry will continue to be a vital part of the U.S. literary tradition.
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Additional Instruction:

•

Tell students that, after watching selections from movie- Glory, They will write a poem about the 54 th
Massachusetts. They may write about the men of the 54th, the courage of this regiment, the leader of
this regiment, honor of the 54th, or any poem which depicts the valor of these men. Afterwatching
clips from the movie discuss heroic acts of men and women the students know, famous or not. What
makes someone heroic? Was the 54 th known as heroic during the Civil War? Tell students they may
rent or get the movie Glory from the library to aid them in the reality of the 54 th Massachusetts.

•

Read from African American Poetry, Some suggested poems would be: (1) "What Color Is Black"- the
theme of this poem is recognition of and pride in one's cultural identity. (2) "Will the Real Black
People Please Stand"- The message of the poem is that African Americans must fight against the
injustice and inequality they face. (3) "Blessed Are Those Who Struggle"- There theme of this poem
is recognizing the courageous People who struggled, and often died, for justice (4) "If We Forget"
The poem's theme relates to the theme of acknowledging African Americans as heroic figures. (5)
"Because" - The poet's message is that life continues through the perpetuation of values and beliefs
from generation to generation.

•

After watching clips from the movie (parental permission slips are always a good idea) and after the
teacher has read poetry, the students will write their own poem to share with the class if they so
desire. Include in the poem the words: 54 th Massachusetts, hero(s) Civil War, Union, and Robert
Shaw. If the students would rather choose their own words, they may do so, providing they relate to
the topic of the movie. The poem must include at least five important words relating to the events of
the 54 th Massachusetts.

•

The teacher may wish to have students compare the situations and prejudices faced by the 54th
Massachusetts with those faced by the Tuskegee Airmen in World War II. Students might also
research the roles of blacks (and other minorities) in World War II, the types of duties they had
compared to white soldiers, as well as their treatment in society in general during the 1940s.

•

Dependent on the time and ability of students, the teacher may also wish to stage a mock trial of
Colonel Shaw presuming he refused to follow orders as he suggests in the letter. Students may be
assigned roles of Colonel Shaw, Colonel Montgomery, and other officers and soldiers. The teacher
might open a morality question of honor versus obligation: Does a soldier's obligation to follow orders
outweigh refusing to do something he believes morally wrong? (Other examples the teacher might
draw on regarding this issue include whether Nazi concentration camp guards could be tried as war
criminals if they were simply following orders, or the role of American soldiers involved in the My Lai
massacre during the Vietnam War.)

Informal Assessment
Teachers can create their own assessment based on the lesson content.
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FU LL
LESSON

Ladies, Contraband, and Spies:
Women in the Civil War (1-5 days)

Standard: Benchmark: Indicator

COMPUTE~

Suggested Strategies/Lessons

People in Societies:

Core Activity

B. Analyze examples of interactions
between cultural groups and explain
the factors that contribute to
cooperation and conflict:

By looking at a series of document galleries, the
perspectives of slave women, plantation
mistresses, female spies, and Union women
emerge. Ultimately, students will understand the
human consequences of this war for women.

5. Describe the historical limitations
on participation of women in U.S.
society and their efforts to gain
equal rights.

It:iJ,

.•~

NEEDED

"J

Vocabulary

Contraband,
spies

Find the entire lesson on the Web site:
http://memory.loc.gov/a mmem/indipedu/lessons
/01 /s pies/teachers .html
Interdisciplinary Connections
Language Arts

Differentiated Learning
Enrichment Activity:

•

Perspective Pieces:
Source History Alive Interactive Student Notebook - page 52.
1. Students will find articles on the following:
o
o
o
o
o

2.

Slave women - To Be A Slave by Julius Lester- A Newberry Honor Book
Plantation mistresses - To Be A Slave by Julius Lester- A Newberry Honor Book
Female spies - Women at War- American Nation - page 470
Union Women - American Nation - page 470
Civil War Spy Codes - Primary Sources Teaching Kit- page 45

Students may use the Internet "Yahoo Search" for the following:
o
o
o

Spies in Disguise: Female Civil War Spies
Petticoat Spies: Six Women Spies of the Civil War
Civil War Women- On-line Archival Exhibits at Duke University
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o
o
o
o
o
o
o
o

3.

Intelligence: Women Spies
Civil War- Confederacy- Women Spies
Intelligence During the Civil War
A free essay on Civil War spies
Civil War Women Spies
Women in Espionage-The Women Who Were Spies
Women Were There: Civil War
Women as Civil War Spies Bibliography

After the teacher demonstrates what a "Perspective Piece" is, the students will design drawings or
write newspaper articles on women in the Civil War. The "Perspective Piece" should include
the name of the woman, the setting, what she did in the war. Write a "Perspective Piece" from
the viewpoint of five women. When each student is finished, the group will pick five women from
the above and create a newspaper article telling of the contributions of the above women during
the Civil War.

Additional Instruction:

•

Students will research three of the above articles from the internet or their textbook. The articles will
be submitted and added to the Enrichment Activity. Teacher will help the group research the Internet,
and check articles before submission.

Informal Assessment
Teachers can create their own assessment based on the lesson content.
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FULL
LESSO

Sherman's March to the Sea (2 days)

Standard: Benchmark: Indicator

Suggested Strategies/Lessons

Core Activity
History:
G.
Analyze the causes and
consequences of the American Civil
War:
10. Explain the course and
consequences of the Civil War
with emphasis on:
a. Contributions of key individuals

This activity highlights one of the more
controversial aspects of the later phases of the
Civil War, the Union's "March to the Sea." Sent
by Ulysses S. Grant to "create havoc and
destruction of all resources that would be
beneficial to the enemy," Sherman began his
"Atlanta Campaign" in May 1864.

Vocabulary

"total war,"
battle,
campaign

Find the entire lesson on the Web site:
http://www.pbs. org/civilwar/classroom/lesson she
rman.html
Required Resources:
Episode 6: Valley of the Shadow of
Death, (chapter 8/56:50-1 :04:45) and
Episode 7: Most Hallowed Ground,
(chapter 4/10: 18-14:04; chapter 5/14:05
19:08; and chapter 9/30:36-44:24) of The
Civil War series (Ken Burns), highly
recommended but not required
DPS Media Services
Interdisciplinary Connections
Language Arts, Music

Differentiated Learning
Enrichment Activity:

•

Students will read play Sherman's March. They will then fill in 'Points to Ponder" with the problem
stated as: Was Sherman's march moral? Was it right to attack civilians?
Source: Junior Scho/astic_- December 14, 1998. Vol.1 01. No.9. ISSN 0022-6688 www .scholastic.com

•

Explain to students that the North felt the March was necessary to devastate the South in order for
them to surrender. Do you agree or disagree with this reasoning?

•

Background for teacher to share with students: During the march through Georgia that followed the
fall of Atlanta, Sherman's army lived off the land, raiding, looting, and destroying farms, crops, and
plantations, leaving in its wake a path of ruin and destruction. Sherman reached Savannah and the
sea in December of 1861.
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•

Suggest to students that they are writers or editors for Civil War period newspapers (both North and
South). Have them write editorials regarding the march, either as editors of Northern newspapers or
Southern newspapers.

•

Students may also either debate the issue of total war (regarding whether it is humane or inhumane) as
a class, or may wish to conduct a "mock trial" of Union officers who were engaged in the practice, such
as Sherman.

Informal Assessment
Teachers can create their own assessment based on the lesson content.
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FULL
LESSO.ll- j1~JI

Lee and Grant at Appomattox
Court House (2 days)

Standard: Benchmark: Indicator

Suggested Strategies/Lessons

History:

Core Activity

G. Analyze the causes and consequences
of the American Civil War:

The terms given by General Ulysses S.
Grant to Robert E. Lee for the surrender of
the Army of Northern Virginia were
extremely generous. In this activity,
students will analyze these terms, as well
as the events leading to Lee's surrender, by
investigating Grant's own memoirs of this
time.

10. Explain the course and consequences
of the Civil War with emphasis on:
a. Contributions of key individuals,
Robert E. Lee and Ulysses S. Grant

Vocabulary

strategy,
"unconditional
surrender,"
leniency,
subjectivity,
bias, memoirs

Find the entire lesson on the Web site:
http://www.pbs .org/civilwar/classroom/lesso
n appomattox.html
Required Resources:
Episode 8: War is all Hell, (chapter 6/ from
34:15-34:45; chapter 7/34:46-49:11; and
chapter 8/ 49:12-1 :04:00) of The Civil War
Series (Ken Burns), highly recommended
but not required. DPS Media Services
Interdisciplinary Connections
Language Arts

Differentiated Learninq
Enrichment Activity:

•

Students will enact a play entitled Lee and Grant Meet Again - Surrender At Appomattox.

•

Teacher will read background before students read.

Background: Both of these men had military careers with remarkable parallels. Both were graduates of West
Point. Both served in the Mexican War. Lee was offered the command of the entire Union army by President
Lincoln, but refused when Virginia, his home, was about to secede from the Union. He was named
commander-in-chief of Virginia's forces. Grant did not receive the attention of his superiors and by 1854 had
resigned from the Army, claiming loneliness and a drinking problem. It was during the Civil War that the
fortunes of the two men begun to turn. Lee was hopelessly outnumbered and outgunned from the start, yet
his brilliant strategic maneuvers led to many early Confederate victories.
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It was not until the Battle of Gettysburg that the tide turned away from the Confederate army. Grant, through
his victories at the battles of Shiloh and Vicksburg, was given command of all the Union armies. Grant
became the first Union commander to use his army's advantages in men and weapons by applying relentless
pressure against Lee and the Virginia armies. By April 1865, Grant's plan had worked, and he asked for
Lee's surrender. Lee surrendered to Grant on April 9, 1865, at Appomattox courthouse, Virginia.

Source: Read- Aloud Plans Scholastic Professional Books by Timothy Nolan
•

After reading play, students will engage in "Response Groups" to discuss historical' context of play,
the views of both men, and historical information.
Source: History Alive - page 24- "Six Powerful Strategies".

•

Have the students discuss in class discussion the merits of "unconditional surrender". (The teacher
may also wish to note that the Allies demanded unconditional surrender of the Axis Powers in World
War II.) Did Grant follow through with this idea with his treatment of Lee, or did he abandon this idea?
Have students take different sides on the issue and try to "win" the argument.

•

Based on the memoirs, class discussions, and viewing the series, have students compare Grant to
Lee in regard to the way they conducted themselves during the surrender. (For example, students
might want to consider Grant's dress versus Lee's attire.)

Additional Instruction:

•

Students will listen to the reading of the above play. They will draw facial expressions of the Union and
Southern armies as the south surrenders, and write about the emotions behind these facial
expressions.
Source: History Alive Interactive Student Notebook- page 39

Additional Resources
•

See full lesson on Web site for additional Resources.

Informal Assessment
Teachers can create their own assessment based on the lesson content.
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FULL
LESSON

The Assassination of Abraham Lincoln
(4 days)

Standard: Benchmark: Indicator

Suggested Strategies/Lessons

History:

Core Activity

G. Analyze the causes and consequences
of the American Civil War:

The students investigate the murder of
President Abraham Lincoln. They work
both independently and collaboratively,
and are required to complete several
tasks. They will compile reports, create
charts, outline facts, and draw conclusions
as to motive. In addition, they are asked to
extend their learning to include predictions.

11. Analyze the consequences of
Reconstruction with emphasis on:
a. President Lincoln's assassination

Vocabulary
forensic,
assassination

Find the entire lesson on the Web site:
http://www. edcoe. k12. ca. us/career/georg e.
htm

Interdisciplinary Connections
Language Arts

Differentiated Learning
Enrichment Activity:

•

Compare document of Lincoln's assassination to a layout of today's newspaper headline.
Source - Newspapers in Education - Cox Publishing Company- 2003-"Functional Everyday Reading &
Writing using the Newspaper.

•

Write an article about the event.
a. Students will read "Lincoln's Assassination: 1865"
Source Primary Sources Teaching Kit - page 16, by Karen Baicker Scholastic Professional
Books, 2003.
Primary Source - Articles found in Lincoln's pockets on April 14, 1865.
Primary Source - Headline from The New York Hera/d of Lincoln's assassination.
b. Students will write pertinent date they will use in the news article.
c. Students will research information from "Abraham Lincoln's Assassination."

•

Source: http://members.aol. comRVSNorton/Lincoln .htmI On this site are the following information to
use in writing article: One page summary for students of the Lincoln Assassination; Conspiracy
theories. Was Booth solely responsible for the assassination, or part of a larger conspiracy?;
Eyewitness to History- Private John Millington's Eyewitness Account of the Chase and Capture of John
Wilkes Booth; Lincoln's Assassin- The Life and Plot of John Wilkes Booth; The Military Commission
The 1865 Conspiracy Trial- including a link to the actual trial testimony; Pictures- Photographs related
to the assassination, including the convicted conspirator.
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•

After researching the above information students will meet in a group to decide which information to
use in the headline, and which information to use in the article. Students will use colored markers;
large ream of paper for newspaper.

•

Newspaper will be read to class, and put on display for others to read.

Additional Instruction:
•

Teacher will make copies of any of the above information, such as a one page summary for students of
the Lincoln Assassination. Teacher and students will read together.

•

Have students read the one page summary on the Web site
http://home.att.neU-rjnorton/Lincoln7S. htm l which summarizes the day of Lincoln's assassination.
After the students have finished, ask them to come up with ten true false questions about his
assassination. Pair the students in groups of twos and have each student give the other student their
"quiz" and see how the students' grasp the understanding.

Additional Resources
Web sites:
•

Abraham Lincoln's Assassination
http://members.aol.com/RVSNorton/Lincoln .html

•

Artifacts of Assassination
http://www.loc.gov/exhibits/treasures/trm012 .html

Informal Assessment

Clearly marked assessment with rubric in the lesson.
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